Many schools find systemic reform difficult to implement as there are many factors and stakeholders who may hinder this initiative. This case study looks into systemic reform process in a higher education institution through policy document analysis and participant observation. It also reports the process of aligning the vision, standards, and assessment in a department. The results showed that systemic school reform can be realized with a leadership that can align the curriculum, pedagogical framework, and professional development. The consensus-building processes in the department level were also seen as a mechanism to ensure that every member of the faculty would share a common vision for the students.
century demands that a literate person possess a wide range of abilities and competencies, many literacies."
These new literacies and new workforce demands have motivated schools to move towards systemic reform. Systemic reform is a process of aligning the school vision, content standards, assessment, instruction, and professional development (Clune, 1998) . Studies on systemic reform have used case studies to track the process of ensuring coherence in planning and implementation. For example, Clune (1998) developed a theoretical framework for case studies to identify the strengths and weaknesses of reform strategies policy and practice. He concludes that the strengths of successful systemic reforms include the strong support of policy makers, "assessment as a building block," and a mechanism for teacher development and networking.
Another related study is that of Goertz et al. (1995) . They studied 12 reforming schools in order to determine the approaches and challenges they faced as they were planning and implementing changes. The challenges they observed included the difficulty of achieving a common vision, and a coherent policy for alignment and teacher development. Plata (2008) also found that teachers did not implement the national reform initiative because the implementing agency did not address the hindrances to reform. The respondents also felt that they did not get enough support for professional development. Finally, Hamann (2005) compared two cases of reform and concluded that a consistent leader was a critical component of sustainable and coherent reform. He also observed the importance of a core group of reform supporters that would inspire and lead other stakeholders. These studies on reform seem to show that systemic reform involves a clear and common vision as well as strong leaders and reform supporters to provide the necessary support for implementation. Despite several studies on reform, there seems to be a need to look into how a school and a department have achieved systemic reform. These are the two areas that this case study intends to focus on. The topic of implementation is particularly important in the Philippines because of the systemic reform that is integral to the K to 12 curriculum. The results of this study can start a conversation among school leaders and policy makers to discuss mechanisms to ensure a systemic educational reform from the ground up.
Methods
This study uses participant observation as well as policy document analysis to trace the process of systemic reform in De La Salle University (DLSU). The analysis of the process of systemic reform is anchored on the framework of the Education Commission of the States (1992) on systemic reform with the following components: a vision for all students, an integrated curriculum, teaching, assessment, professional development, mechanisms for collaboration, and ongoing inquiry and reflection.
The first part of the study analyzes the following documents: General Education Committee Final Report, General Education Preamble, DLSU Transformative Learning Framework, and DLSU ASIST (Academic Support for Instructional Support and Technology) Syllabus Writing Materials. These documents have been reviewed to verify how this university articulated its plan for systemic reform.
The researcher has also participated in the following seminars in the University in order to document the implementation of the policy plans: The second part of the study documents the implementation of the university reform plans in one department, the Department of English and Applied Linguistics (DEAL) by reviewing the process that it followed to revise its English 1 syllabus.
Results and discussion
De La Salle University (DLSU) is a premier Catholic university in the Philippines. DLSU is a hundred-year-old university that started a systemic reform in 2002-2003 by revising its General Education Curriculum (GE) because, according to Maridable (2006) , the first GE in 1996-1997 "had to be modified in order to address the observed problems that DLSU students seemed to lack the basic competencies needed to compete in the world" and the second is to "be responsive to the changing requirements of an emerging knowledge society in globalizing environment." Maridable (2006) also points out that from February 2003 February until 2006 February -2007 , the General Education Committee (GEC) discussed the contents as well as the pedagogical framework of the Lasallian Core Curriculum (LCC). The GEC proposed the LCC with the publication of a Preamble "describing revised expectations of students and guidelines for the General Education Curriculum (GEC)" (Committee on Lasallian Pedagogical Framework, 2003) . The proposed Preamble states that:
The DLSU General Education Curriculum is a set of foundational, formative, and integrative courses intended to inculcate in students a critical appreciation of the diverse fields of human knowledge, their principles and science, and their arts and methods of inquiry. The ultimate goal of the DLSU GEC is to produce in students a nationalistic and humanistic outlook and the development of a carefully reasoned adult faith in the Lasallian tradition (charism), which promotes human flourishing and inspires dedicated service to God and the Filipino nation, especially by helping the marginalized members of our society (DLSU General Education Committee, 2003, p.1) .
Before the implementation of the LCC in school year [2005] [2006] , there was a massive training of faculty members and administrators to review and revise their curricula.
These trainings included the discussion of the Lasallian Guiding Principles (LGP). These principles enumerate what qualities the Philippine Lasallian Family wants in a member of its community, and these are to be a "critical and creative thinker, effective communicator, reflective and lifelong learner, and service-driven citizen" (ASIST, n.d.).
Transformative framework: alignment of assessment and standards
In 2005, DLSU adopted the transformative framework to align standards, instruction, and assessment (Committee on Lasallian Pedagogical Framework, 2005) . This committee presented the pedagogical framework in a document that was given during the training of faculty members. This document points out that "Teachers will need to understand the framework's focus on transformative learning and its view of the nature of knowledge, the teaching and learning process, the role of the teacher, classroom management, and assessment" (Committee on Lasallian Pedagogical Framework, 2005) .
The DLSU Transformative Learning Framework (TL) explains the shift from the transmissive to the transformative learning framework, where in the former, the students are assumed to be sponges waiting to absorb what their teachers are going to give them, while in the latter, the students are assumed to possess prior knowledge that teachers have to uncover, so they can design instructions to help students discover their misconceptions and deepen their understanding of the lesson. In the transmissive mode of teaching, knowledge is a "set of given truths" as opposed to the transformative teaching's definition of knowledge as "students' conceptual growth and change" (ASIST website, n.d.). However, in the TL framework, the teacher is the facilitator guiding students in knowledge construction as they go through the process of inquiry. Consequently, assessment is authentic and performance-based rather than paper-and-pencil-based as the former measures higher order thinking skills and ELGA or Expected Lasallian Graduate Attributes.
Transformative learning syllabus writing seminar: ensuring coherence of ELGA and assessment In order to achieve coherence of the ELGA and assessment as well as instruction, the DLSU Faculty Development Program for 2011-2012 aims to:
1. review, revise, and/or update existing GE courses syllabi; 2. review, revise, and/or update major courses syllabi; 3. train faculty in the development of modules for GE and major subjects; and 4. train faculty in module construction (Faculty Development Program, 2011) The training for the syllabus review and revision of GE syllabi included a review of the rationale of the TL as well as a review of the backward design. This was followed by activities intended to transform faculty members' knowledge of matching ELGA and learning outcomes in their syllabus. The training also provided a template of the syllabus with 10 parts.
1. Preliminary information such as course code, college, department, class days, and instructor information 2. Course description 3. Learning outcomes 4. Final course output 5. Rubric for assessment 6. Other requirements and assessments 7. Grading system 8. Learning plan-calendar matching learning outcomes and learning activities 9. References in APA or MLA and publication date from 2006 up 10.Class policies
The administrators such as college deans and department chairpersons were also trained in 2010 through The Lasallian Learning Leaders Congress, which aimed to:
1. Explain the connection of the Lasallian Guiding Principles with their educational philosophies, school's vision mission and GE curriculum. 2. Gain insights into how the curriculum can be designed "backward" for "deep understanding" and transferring authentic learning skills and tasks that are essential in real and adult life. 3. Develop an action plan for using key elements of Schooling by Design and Understanding by Design in the GE curriculum, programs, syllabus, and learning modules (Lasallian Learning Leaders Congress handout).
Professional development of teachers is supported by an office called DLSU Academic Support for Instructional Support and Technology (ASIST). It has four tracks: Lasallian Education, GE Curriculum, Contemporary Pedagogy, and Using Educational Multimedia Technologies (ASIST, 2012) . ASIST has a website that is divided into four sections corresponding to the four tracks. Each track has downloadable references and templates. For example, the Lasallian Education section has the Lasallian Guiding Principles of Education, while the section on Curriculum has templates and sample syllabi as well as other references for writing the learning outcomes. It also has a Transformative Learning Module in beta. This allows any faculty member to plan, write, revise, and upload their modules on the ASIST website.
In addition, DLSU's Institutional Testing and Evaluation Office (ITEO) has carried out five research projects to help in systemic reform in DLSU:
(1) development of faculty evaluation forms for TL classes, (2) evaluation of the implementation of a TL program, (3) a descriptive study of TL faculty, (4) development of rubrics for TL classes, and (5) development and validation of the DLSU Thinking Skills Test (Valladolid, 2010, p. 153) . Valladolid (2010) reports that during school year 2005-2006, ITEO revised, piloted, and evaluated the TL teacher evaluation. This evaluation instrument consisted of four assessment areas: "student learning process, teacher's work, students' learning environment, and assessment of student learning." These assessment areas correspond to the aspects of Transformative Learning (Valladolid, 2010) .
As can be seen in the results above, the vision for all students was the guiding force for systemic reform in curriculum and assessment. This vision resulted in the Expected Lasallian Graduate Attributes (ELGA). The attributes are put into each syllabus and the learning outcomes per course are matched with these outcomes. These outcomes are stated in terms of a product or demonstration that can be assessed. DLSU has implemented systemic reform by aligning the vision for students, the General Education curriculum, standards and assessment through syllabus writing and teacher development. In addition, ITEO has also aligned the teacher evaluation process with the Transformative Learning framework. Finally, mechanisms for collaboration were used for the General Education Committee as well as the Transformative Pedagogical Framework Committee. The consensus-building process continued as these committees presented their documents and solicited faculty feedback before the full implementation of systemic reform. Mechanisms for inquiry and reflection were set by the ITEO through research and development of instruments for teacher evaluation.
ENGLCOM syllabus revision: aligning standards and assessment
The second part of the study documents the process of aligning the university's pedagogical framework and the English 1 syllabus in Department of English and Applied Linguistics (DEAL). English 1 or ENGLCOM is a six-unit course divided into two components: Reading/Language (RLC) and Writing (WC). This set-up started in 2010-2011, and each component has a different teacher. Each class meets two times a week for one and a half hours. However, with the expansion of literacy and the move to revise the syllabus so that it is aligned with the mission and vision of the University, English 1 was revised in March 2012 following a collaborative and consultative process. The team agreed that there were three changes that the revised syllabus must have: the learning outcomes must be aligned with the ELGA or the Expected Lasallian Graduate Attribute, the tasks must be aligned with the multiliteracies framework, and the tasks for the Reading/Viewing/Language Component are to be aligned with the tasks in the Writing Component.
The study has found that DEAL followed the first two stages used by Duong et al. (2011) . These two stages were drafting and panelling. Drafting and panelling followed five steps: First, the key performance areas were identified. The researcher as coordinator of ENGLCOM drafted the list after attending the Transformative Framework Syllabus Writing Workshop. Second, the draft was presented to two core members of the ENGLCOM committee members in order to review and refine the list. Third, the revised draft was emailed to 60 Department of English and Applied Linguistics (DEAL) faculty members for feedback, and after this, the researcher consolidated the feedback in order to revise the syllabus. This second version was then reviewed once more by the core committee members. The fifth stage was the focus group discussion where all teachers teaching ENGLCOM reviewed and refined the final learning outcomes. The assessment and instruction plans in the syllabus also went through the same process.
ENGLCOM syllabus revision: aligning ELGA, learning outcomes, and assessment
The multiliteracy framework was used as a basis for the researcher's review of the current syllabus. The 2011 ENGLCOM syllabus in Table 1 shows that despite the inclusion of the word "media" in the course description, the learning outcomes still focus on the traditional meaning of literacy with emphasis on reading and writing of printed texts. In addition, it does not separate the learning outcomes for the Reading/ Language component and Writing Component which are taught by two different teachers. Moreover, it does not specify the learning outcomes in terms of performance tasks that can be assessed. Faculty members who participated in this study pointed out that the absence of clear outcomes created differences in the way teachers taught and assessed students.
For these reasons, the ENGLCOM committee was prompted to revise the syllabus in February 2012. Table 2 shows that viewing skills are assumed to be important in order for students to become engaged citizens, and writing a brochure is added in the Reading and Language Component learning outcome for the media literacy assessment. It can also be observed that the learning outcomes in this version closely relate to the Expected Lasallian Graduate Attribute (ELGA) of service-driven citizens. This draft was reviewed and approved by two other core members of the ENGLCOM committee.
This draft was emailed to all 60 faculty members of the Department of English and Applied Linguistics for panelling. However, only 12 faculty members returned their comments. The table below shows the summary of the feedback. The common concerns were about the brochure and the critique. Eight respondents expressed their uncertainty regarding the production of a brochure. For example, one faculty member said that 
I. Course Description
English Communication (ENGLCOM) is a course that primarily focuses on the development of communicative competence in reading and writing in the context of academic, media, and other authentic texts. ENGLCOM has two components -language and reading/writing -each component meeting twice a week. The course employs various strategies in academic reading and the process approach to academic writing with corresponding activities that enhance language use. Evaluation includes non-traditional (portfolio assessment) methods.
II. Desired Learning Results

Expected Lasallian Graduate Attributes Desired Learning Results
Upon completion of the course, students are expected to: I teach technical writing in another school. The brochure is one of the requirements. . .If we require a brochure in ENGLCOM, I think we would have to discuss with students the elements and principles of design, and purpose and contents of a brochure. We also need to discuss with them what is technical writing and how it differs from other types of writing.
Some suggested that writing a position paper or a critique of a movie could be better than producing a brochure. On the other hand, four faculty members asked for clarification regarding the type of article that ENGLCOM students would critique. Other issues were related to the extent of the learning outcomes. Examples are given below: Dr. A.: "I believe in the saying that Less is MORE; thus, in my opinion, we should keep the current content of ENGLCOM. . ."
Ms. R.: "Could we add a statement reflective of action (service)?" Dr. G.: "May I suggest that the specific component be indicated for the required outputs."
These feedbacks were taken into consideration in the revision of the learning outcomes. The third version in Table 3 shows that the word "multiliterate" is now incorporated as an overall goal of the course. The Core Committee agreed that academic literacy, media/visual literacy, and cultural literacy were needed to expand the traditional literacy of reading and writing in ENGLCOM and to help freshman students to become better 21st century learners and citizens. It was agreed that academic literacy This course (ENGLCOM OR ENGLISH COMMUNICATION) is a foundational course that equips freshman students with the necessary reading, writing, and viewing skills needed to become engaged citizens. This course is anchored on service learning as well as self-directed learning framework. This course is divided into two components: language /reading (LRC) and writing (WC).
LEARNING OUTCOMES (LO):
On completion of the course, the student is expected to be able to do the following: COMMUNICATION) is a foundational course that equips freshman students with the necessary academic reading, writing, and viewing skills needed to become multiliterate and autonomous learners, and engaged citizens in the 21 st century. This course is anchored on transformative as well as self-directed learning frameworks. This course is divided into two components: reading/viewing/ language (RVLC) and writing (WC).
LEARNING OUTCOMES (RVLC)
On completion of the course, the student is expected to be able to do the following:
ELGA Outcomes
Effective communicator LO 1: Write a reaction paper after watching a documentary.
Critical and creative thinker
Effective communicator LO 2: Write a letter to the editor or to any government or non-government agency.
Service-driven citizen
Reflective life-long learning LO 3: Set SMART goals, monitor progress, and evaluate achievements in the RVLC portfolio.
Reflective life-long learning LO 4: Write a portfolio cover letter that will reflect his/her realizations about visual/ media literacy, academic reading and reading process, and language use.
LEARNING OUTCOMES (WC)
ELGA Outcomes
Effective communicator LO 1: Write an extended definition essay on a relevant topic related to media.
Critical and creative thinker
Effective communicator LO 2: Write a problem-solution essay on any cultural or social issue.
Reflective life-long learning LO 3: Set goals, monitor progress, and evaluate achievements in the WC portfolio.
Reflective life-long learning LO 4: Write a portfolio cover letter that will reflect his/her realizations about academic writing and the writing process.
OTHER REQUIREMENTS AND ASSESSMENTS
Aside from the final outputs, the student will be assessed at other times during the term by the ff:
• Reading/viewing exercises
• Language exercises
• Writing exercises
GRADING SYSTEM
The student will be graded according to the following:
• RVLC 50% (LO1 15 pts, LO2 15 pts, LO3 5 pts, LO4 and Class standing 15 pts)
• WC 50% (LO1 15 pts, LO2 15 pts, LO3 5 pts, LO4 and Class standing 15 pts) NAMLE (National Association for Media Literary Educators) definition "media literacy is seen to consist of a series of communication competencies, including the ability to access, analyze, evaluate, and communicate information in a variety of forms, including print and non-print messages" (Baran 2012 ). This was translated in RVLC Learning Outcomes 1 and 2 and in WC Learning Outcome 1. Finally, the core committee agreed that freshman students need to develop cultural literacy by understanding their own culture and issues related to it. This translated to WC Learning Outcome 2. The focus group discussion also finalized the other requirements and the grading system. The group also finalized the calendar of activities showing the alignment of the tasks and topics for reading/viewing, language, and writing. An example is shown in Table 4 . These results suggest that aligning the vision for students with learning outcomes and assessment seems like walking on a tight rope, with the ELGA and learning outcomes that the leader had in mind on one hand, and the expected learning outcomes that each faculty member had in mind on the other. The balance between the two can be a messy process that can be organized through collaboration and consensus-building activities. It can be observed that the leader was there to facilitate the discussion and to allow different points of view to come into the fore. When the multiliteracy-anchored syllabus was presented to the faculty during the annual DEAL Planning, there were no questions or objections, unlike the heated discussions that took place the previous year when the process for consensus-building was not followed.
Conclusions
This study was conducted in order to review the process used by DLSU to ensure systemic reform and to report the process followed by the Department of English and Applied Linguistics in order to align the school's vision for students, the learning outcomes, and assessment. The results suggest that systemic reform at the school level needs the strong support of policymakers. In DLSU, a core group was formed in 2002 to analyze the General Education curriculum and to revise it in order to develop Lasallian graduates who possess the skills needed in the workplace. This group wrote the Lasallian Core Curriculum (LCC) through the process of extensively reviewing books on higher education and curricula of top universities, and by building consensus as to the model, components, and sub-components of the curriculum.
Another core group was formed in 2003-2004 to complement LCC with a pedagogical framework. Consequently, the leader of this core group became the Director of the DLSU teacher training office (ASIST). The results of the study indicate that this office helped the teachers though orientation about the theories and practices needed for systemic reform. This finding is in agreement with Clune (1998) and Goertz et al. (1995) . They agree that strong leadership and teacher development are key factors in educational reform. The results of this study are also aligned with Hamann's (2005) finding that a consistent leader was a critical component. In this case study, the leader of the LCC core group and the leader of the Transformative Pedagogical Framework were leaders in their field in terms of educational reform and educational technology. They also held key positions in offices directly related to school policy and teacher development.
Moreover, the results suggest that this leadership ensured that systemic reform would take place at the department level through teacher training on syllabus design and module writing. It can be seen that ASIST provided the template, checklists, and samples of syllabi in the University-wide training of trainers from each college as well as on the ASIST website. The experience of the researcher was that ASIST made sure that these trained teachers followed the template of the syllabi so that they would know the right way to compose them and even teach other faculty members. Finally, it can also be seen that collaboration and consensus-building are processes that the school level and department level need to follow. This is in support of Bautista et al. (2008) who observed that consultation with stakeholders led to wider acceptance of reform. It can be assumed that through consultation, the stakeholders have a sense of "ownership" of the reform.
This case study focused on a university and one department; further studies can extend this to school or district level or regional level for K to 12. With the systemic K to 12 reform implementation in 2011 in the Philippines, case studies on the process are crucial in assessing how leaders such as regional directors, district superintendents, and principals are interpreting the reform. Further studies can look into how other countries undergoing systemic reform have learned from their mistakes as well as from best practices. Systemic reform is a critical and a messy process, but it is a way of ensuring that reforms do transform.
